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Welcome to the Behaviour Needs Newsletter. A bi-wee kly-ish  
smattering of ideas and resources for anyone and ev eryone working  
in education with challenging young people. 

1 Oct. 2008 

More Details / Booking  

ROB PLEVIN 
16&17th Oct. M’CHSTR  

 click here   
 

ROB LONG   
8th Oct Newcastle 

  click here   
 

DAVE VIZARD 
14 &15 Oct. LEEDS 

click here  

DON’T MISS... 

CLICK HERE to view the full schedule for the coming months.  
PLEASE NOTE: We really need course bookings as far in advance as  
possible. If you wish to take advantage of the 2 fo r 1 offer we also 
need payment in advance by cheque to: Behaviour Nee ds, 43 Towers 
Lane, Cockermouth, Cumbria, CA13 9EE 
 
October Courses:  

Oct. 8 NEWCASTLE: A Touch of Class ( ROB LONG) BOOK NOW!!  
Oct. 14 LEEDS: Engaging the Disengaged ( DAVE VIZARD) BOOK NOW!!  
Oct. 15 LEEDS: Behaviour Management for Cover Teach ers and Support 

Assistants ( DAVE VIZARD) BOOK NOW!!  
Oct. 16&17 MANCHESTER: Motivating the Unmotivated &  Needs-Focused 

Classroom Management ( Rob Plevin ) BOOK NOW!!  
Oct. 20-23 UK-WIDE: Really  Engaging English Lessons (Francis Far-
rell) BOOK NOW!!  
Oct. 25 DUBAI: 1-day special event: Reducing and Ad dressing Behav-

iour Problems in School ( Rob Plevin ) BOOK NOW!!  
 
November Courses:  
17th-26th BIRMINGHAM, LONDON, NEWCASTLE: Motivating  the Unmotivated 

& Needs-Focused Classroom Management ( Rob Plevin ) BOOK NOW!!  
 

******* COURSE SCHEDULE UPDATES ******* 

Course Feature: 
Motivating the Unmotivated:  If you have pupils/students in your class who are apathetic, 
switched off, disinterested, underachieving (let’s face it, which teacher doesn’t?) you NEED 
to attend this course. Highly practical , it is full of activities and strategies  to take away 
and use in your classroom tomorrow and have pupils eagerly anticipating your next lesson. 
Yes, I really do mean that :-) NEXT COURSE: September 23rd, LONDON  

 
"Loved the starter activities to get attention from difficult students. Excellent useful skills."  

"Wow Rob, you’ve definitely changed the lives of 40 of my students!”  
Comments from Singapore attendees 2008 

 
Download flyer for this course  



 
INSET 
We’re proud to announce two new developments on the  INSET front. 
The first is related closely to one of the articles  in this news-
letter — all about consistency and how to achieve i t. It’s the 
most common question I get asked at the start of tr aining courses 
after “How do we get kids called ‘Liam’ to behave?”  
 
We have teamed up with a leading corporate training  provider to 
put this together. It’s called... 
 
Needs-Focused Consistency — Team-Building for Teach ers  
The emphasis is on communication and encouraging st aff to 
solve school-based problems together using various proven 
team-building activities and platforms. This is a n ew angle 
on addressing behaviour problems at the grass roots  level 
in a fun and stimulating way and can create quite a stonish-
ing changes in a very short space of time. 
 
The second new initiative we are introducing... 
 
LoTTS — Long Term Training Schemes  
These projects bring sustainability to the training  table. 
Rather than relying solely on one-day workshops we now of-
fer a range of add-ons including 1:1 coaching, tele phone/
email mentoring, distance learning, focus groups an d twi-
lights.  Following an initial kick-start INSET sess ion 
these training solutions provide long-term assistan ce and 
support ensuring changes actually take place. 
 
If you are interested in a tailored training sessio n of any 
kind please email admin@behaviourneeds.com . We offer a free 
initial consultation and will provide you with a fu ll no-
obligation proposal. 
 

NEW COURSES 
 
Teaching with NLP 
If you haven’t heard of NLP before don’t worry, I’l l explain eve-
rything on the website but basically this stuff is pure magic. 
I’m not kidding. If you want QUICK and INCREDIBLY E FFECTIVE tools 
for motivating students, communicating effectively and building 
relationships with students this is THE course you’ ve been wait-
ing for. I’ve lined up a fantastic presenter for th is course and 
we’ll be running two initially in November this yea r. Watch this 
space for more details or feel free to ring or emai l. 
 
Really  Exciting English Lessons 
This course is the first of our subject-specific co urses for 
teachers. It is in line with the Needs-Focused  approach in that 
it is all about PREVENTING problems by keeping pupi ls ENGAGED, 
HAPPY, INTERESTED, ACTIVELY INVOLVED and working to wards SUCCESS 
AND ACHIEVEMENT. 
 
Again, we’ve got a fantastic trainer lined up for t hese courses 
which are running in Newcastle, Leeds, Birmingham a nd London from 
October 20th—23rd. You can read about him here . (http://
francisfarrell.blogspot.com) The flyer is downloada ble from here: 
www.behaviourneeds.co.uk/pdf_downloads/
Highly_Engaging_English_lessons.pdf (If you can’t b e bothered to 
cut and paste it you’ll find it on the right of our  homepage at 
www.behaviourneeds.com  

******* NEWS ******* 



Consistency – The Key to Effective Classroom Manage ment 
 
Picture the scene: You get up one morning and are met by several unexpected upheavals. 
Nothing major, just the little things that tend to get you down... The clothes you left out neatly 
ironed have been knocked off their hanger and are now in a mess on the floor; the friend who 
promised to help you today won’t answer her phone; the plumber has left a message saying 
he can no longer fix the toilet; the kettle has blown a fuse mid-boil; the postman brings a bill 
for something you’ve already paid and you look out of the window to see workmen installing a 
bus stop directly outside your house. None of these are life threatening but they certainly 
wind us up. Taken collectively they can set the tone for a very bad day. 
  
We don’t like it when the rules have changed; we like things to be dependable. We like to be 
able to rely on people, machinery and our daily routines.  Disaster movies illustrate this point 
very well. Just think of poor John McLain in ‘Die Hard’.  Kids are no different. In fact, perhaps 
more than us, they positively need to be able to depend on things. They don’t possess the 
level of self control most adults do when things go wrong. They need consistency. When I run 
training courses in schools the one question I’m asked more than all others is “How do we 
become more consistent?” 
 
On a personal level that’s an easy question to answer. Effective teachers ensure consistency 
in their classrooms (and automate their classroom management in the process) through rou-
tines.  
 
Routines refer to specific behaviours and activities that are taught in order to provide smooth, 
uninterrupted class operation. 
 
Carefully taught, routines can save large amounts of time during the year. When students 
know exactly what is expected of them in a variety of situations, the time saved can be spent 
teaching rather than organizing or disciplining. You can read about routines and get yourself 
a set of pre-written routines on PowerPoint HERE. 
 
With clear routines in place pupils know exactly what to do at the start of lessons. They know 
exactly what they have to do at the end of the lesson and they have a clear procedure to fol-
low for every transition or activity throughout the school day. Handing in work, what to do 
when you’ve finished work, how to behave during group-work, toilet breaks, practical work, 
field trips etc. etc. can all be automated through thoroughly explained and well-practiced rou-
tines.  
 
But consistency in school isn’t just about what happens in one teacher’s classroom. In order 
for the school to run smoothly consistency is needed across the board – all staff need to be 
singing from the same song sheet. If we truly want to create order and stability in the school 
where policies and routines are upheld by all, inter-staff consistency must be developed. The 
next question, as always, is ‘how?’ 
 
For various reasons teaching doesn’t lend itself to team-play. It’s a lonely job really – you’re 
on your own in your classroom for most of the day and when visiting the staffroom there is 
often an undercurrent of competition rather than collaboration around the issue of behaviour 
management.  “What do you mean he’s out of control? He’s alright in my class.” Some teach-
ers prefer not reveal their secret methods but this isn’t exactly conducive to a whole-school 
approach.  
 
What works for one staff member isn’t necessarily going to work for another but regular 
whole-staff training sessions where good practice is shared and discussed provide an excel-
lent starting point for development of effective strategies that all staff could adopt. Another 
obvious way to learn from each other is to simply watch others at work. But the opportunity to 
observe colleagues or even ‘team-teach’ alongside them is a luxury normally only enjoyed by 
NQTs and trainee teachers.  
 
I remember my first teaching practice during my PGCE and being desperate to get in front of 
the class rather than follow the tutor’s advice and ‘take every opportunity to watch other 
teachers.’ By week three I, like the majority of my fellow students, had finished with the trivia 
of observations, preferring to spend lessons actually teaching rather than merely watching. 
Had I known that those few weeks would be the only opportunity I would ever get to watch 
other excellent practitioners at work, I would not have been in such a rush to move on. During 
15 years of teaching I learned quite a bit through trial and error. But I also learned an awful 
lot during 3 weeks from simply watching other teachers. 
 
While regular training sessions, providing opportunity to observe colleagues and setting up 



team-teaching initiatives will go some way towards establishing whole-staff consistency, 
they’re not exactly cutting-edge strategies that are going to address the real heart of the mat-
ter. They are what we might term ‘level one’ solutions, just as a lick of paint provides limited 
improvement to a rotting window frame. We want to go deeper. We want to sort out the rotten 
wood. 
 
In my mind there is one issue which is overlooked when we talk about creating consistency. It 
is without doubt the most difficult to address but never the less holds the key to a successful 
and truly consistent school. 
 
It concerns the attitudes of the staff.  
 
If there is to be whole-school consistency, staff must share a consistent attitude. Everything 
starts with attitude and from that will come everything else.  
 
Successful teachers have the attitude that they are in control, that they can succeed and that 
they can deal with any problem that besets them – calmly and swiftly. Theirs is a solution-
focused approach where they look for solutions rather than focusing on problems. I worked 
under a tremendous Head Teacher like that for a while. She could cope with absolutely any-
thing and was well respected by pupils as well as staff. Failing teachers are the exact oppo-
site. They see insurmountable problems where others see an opportunity to learn, to grow 
and to improve. 
 
An interesting article I once read cited a story which illustrates perfectly the difference be-
tween these two very different attitudes. It was a story about two schools in an area of flood-
ing. Rather apt considering the summer we’ve just had. Head teachers at both schools an-
nounced one morning that because of flood damage to several classrooms two teachers 
would be required to work together in the gym with their respective classes side by side. In 
both cases it was explained that it would cause considerable upheaval to the members of 
staff involved and would require them to work hard to make the best out of a bad situation. 
In one of the schools two very negative teachers were picked to work in the gym. At the other 
school, two very positive members of staff volunteered themselves to work in the gym.  
 
Needless to say, the negative teachers found every reason to make the situation a failure. 
They grumbled and complained about every aspect of the situation giving reason after rea-
son why they would not be able to work in this way. Result: A failure. The idea of collabora-
tive classrooms never took off in this school.  
 
At the other school it was a different story. The two teachers immediately got together to plan 
how they would work in this exciting new arrangement. They spent time getting the layout of 
the room right and arranging resources so both sets of pupils would benefit. They decided a 
strategy of team teaching would suit certain subjects and certain groups and did everything 
they could to make it a success. Result: A success. 
 
Ok, it’s a bit pithy and I’m not even sure it’s true but it could be. The point is that from a posi-
tive attitude, positive results flow. And in terms of dealing with behaviour this is crucial. Our 
attitudes dictate our own behaviour and therefore how we respond to pupils when they are 
breaking the rules. Obviously it is far better when we all respond in the same way. 
 
Consistency isn’t just about having clear school rules – it’s about the way those rules are en-
forced and one of the main difficulties in tackling behaviour problems in school come down to 
the fact that different members of staff respond to problems in different ways.  
Some will treat a boy with his shirt out as if he has committed a heinous crime – shouting, 
yelling, pointing and threatening - while some will calmly give him a knowing smile and simply 
stand in front of him while he tucks it back in. Still others will ignore him completely, fearing 
the backlash from challenging a cocky youth.  
 
The teacher who screams and yells, the teacher who points and threatens and the teacher 
who is calm and approachable may well have the same opinion about the school rules but 
they will treat pupils who break them very differently. This difference in approach is to be ex-
pected, we’re only human after all.  
 
Why? It all comes down to attitude.  
 
A teacher who screams, yells, points and threatens – or even ignores, sees challenging pu-
pils as a threat; a threat to their leadership, a threat to the smooth running of the school, per-
haps even a threat to decent society. They see only the bad in these kids. They are focused 
on the problem. 



The calm, approachable teacher knows it is she who is in control. She has no need to yell 
and threaten because she knows there are a wide range of strategies she can use to get 
compliance before she needs to even think about punishment or threats. Her approach to the 
boy reflects this and he sees her as more approachable from the outset. She also knows this 
is a boy with problems, not a ‘problem boy’. She sees the challenge as a teachable learning 
opportunity rather than a personal affront. Her attitude is one of empathy, support and cool, 
calm confidence. 
 
So how do we get everyone’s attitude in sync? Let’s take those facets of confidence, empa-
thy and support one at a time. 
 
Confidence comes from experience, from having the right skills for the job and also from 
knowing that you are part of a team who will back you up to the hilt. Gaining skills is relatively 
easy to solve – through regular training sessions using both in-house and outside agencies, 
through experience and through good feedback from mentors and colleagues.  
 
Experience is obviously gained on the job but could be speeded up somewhat with lesson 
observations and team-teaching sessions. The key with regard to any type of training is fre-
quency – it’s far better to take part in a very brief session each week rather than one long 
session once a year. Training companies and schools alike are now seeing the benefits in 
long-term projects where support and assistance is continually provided through a range of 
platforms including coaching, email courses, online support, video and telephone mentoring 
rather than the traditional, crammed and soon-forgotten one-off INSET day. Being part of a 
team who will back you up to the hilt is something we’ll cover in a moment. 
 
Empathy for our more challenging children lies at the heart of changing attitudes towards 
them. Some teachers forget, or don’t know, that many of today’s school pupils come from 
horrendous backgrounds in total misalignment with our modern, so-called civilised society.   
 
Early on in my own career I tore strips of a 15 year old boy who rudely interrupted my science 
lesson during my first day at a new school. I was very pleased with myself and puffed my 
chest out when he eventually followed my bellowed command to remove himself from the 
room and never return. I conducted the rest of the lesson with a swagger.  
 
Later that day a senior colleague took me aside and told me some of the pressures that poor 
boy was facing at home. No wonder he was causing problems at school. I spent the whole of 
the lunch break tracking him down so that I could apologise to him and returned home that 
day with tears in my eyes. I think about that boy often and he reminds me that there are al-
ways reasons behind their behaviour. 
 
My view of challenging pupils changed in that moment and there have been many similar 
incidents since then to remind me of the importance of empathy and understanding in our 
dealings with them. Staff need to be given the full background on difficult pupils. They need 
to know why they act the way they do so that they see their behaviour as the cry for help or 
genuine problem  it often is rather than a personal attack. With empathy comes a total 
change in the way we view these young people. 
 
The abusive, rude adolescent becomes a young person who’s only way of dealing with the 
world is the anger he carries as a result of troubles he has faced. The noisy, silly child’s be-
haviour is seen perhaps to be a result of a lack of control when he was younger or the ab-
sence of love, attention and support. 
 
With this change in viewpoint comes a change in the tools used to address problems. No 
longer do they reach into their standard ‘Problem Child’ toolbox with its limited assortment of 
shouts and threats. Instead they begin to find new strategies, de-escalation techniques, hu-
mour, fair consequences and offers of support. Relationships between staff and pupils are 
improved and problems are generally reduced. 
 
One way we can improve attitudes across the whole staff is to bring them more closely to-
gether. In many professions involving a group of people working in the same proximity a high 
priority is placed on Team-Building. This is done for obvious reasons. Real teams communi-
cate with each other. They find solutions, they help each other and they back each other up. 
They operate as one unit. And this creates... you’ve guessed it... consistency in the work-
place. It has to be this way – for the benefit of the team. Sadly, this just doesn’t seem to hap-
pen so much in schools. 
 
In many schools it’s a case of ‘every man for himself’. If you can’t hack it with the pupils there 
must be something wrong with you. It’s your fault if you can’t get them to do as you say. 



There is often a total lack of support for those who are struggling and a reluctance for those 
with their hearts set on leadership to share their expertise. The idea of a team simply doesn’t 
exist. 
 
Now, that’s not just a problem for staff – and it’s a big problem because nothing makes you 
feel more alienated or incapable than colleagues who don’t back you up – it’s also a huge 
problem for the pupils. Children and young people need to feel safe, they need to know 
where the boundaries are, they need security, they need... here it comes again... consis-
tency. And nothing is more inconsistent than a group of staff who don’t work together. Just 
like the good cop/bad cop or the parents who can’t agree this type of inconsistency causes 
problem after problem. 
 
The answer? Lessons could be learned here from the corporate world and indeed any effec-
tive group of people. The old saying ‘those who play together stay together’ may have some 
relevance too. Without doubt the schools who place a priority on community involvement 
(let’s not leave the parents out of this) and on the social welfare of every member of staff are 
the happiest places to work and, I’m sure, the most satisfying places to attend as a pupil. 
 
For details of an exciting new INSET initiative - ‘Team-Building for Teachers’ or information 
on our long-term solutions including 1:1 coaching, telephone/email mentoring, distance learn-
ing, focus groups and twilights,  please email admin@behaviourneeds.com 
 
 
 
And now for something completely different... This is something I’ve been meaning to add for 
a few months now. A good friend of mine who I used to work with runs a PRU (Pupil Referral 
Unit), and a very good one at that. He’s putting together a guidebook on establishing alterna-
tive provisions—either as stand-alone centres or as part of mainstream schools. Eventually 
we’ll be making it available through Behaviour Needs as well as offering a consultancy ser-
vice to schools who need to set up similar provision. Until then I’m going to keep nicking bits 
of it and sticking them in my newsletters to pad them out. :-)  
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David Meade — He Just Won’t Read 

 
“What are we doing now then?” 
 
David is trying to be good, though given his record in main school, I am obliged to 
 
consider potential repercussions should he be disappointed with my response. He 
 
exudes a lazy menace, mitigated by, and possibly a result of, unfeasibly large ears. 
 
“This is our Reading Session now David, up to break.” 
 
“What sir?” He is trying. Sir indeed. 
 
“We read. Your choice. Pick anything you want.” 
 
 “I can’t read “. 

 I know his reading age. It’s not great, but then it was so long ago, the last time the boy had come to 

grips with the written word, (according to available statistics). In reality, it was about forty five min-

utes since I had watched him peruse the Daily Mirror. 

“You were reading earlier, David, in our first session”. 

“When?” His imposing lobes are taking on a pinkish tinge. 

“In our Literacy Session. You were reading the Mirror.” 

David gives the dishevelled evidence a dismissive glance. “I only looked at the pictures”. 

David is with us for fifteen days, the consequence of fetching an illegal substance into school. He’d 



have escaped retribution, had three year sevens not succumbed to a whitey in Maths, and grassed. 

“You couldn’t have made those comments about Barack Obama if you’d just looked at the pictures, 

David. They were a great contribution to the debate. I told you so at the time.” 

(Flattery, especially presented as cold hard fact, will get you everywhere). 

 “I got that off the news”. 

(Or sometimes not). 

“You added to the discussion about the news with something you read in the paper, remember? Any-

way, I’ve got your reading age on file. You can’t get one of them if you can’t read”. 

“How old am I then?” 

“I can’t remember”. A white lie. “We can have a look later if you like”. ‘Nine’ isn’t going to sound 

good, and will guarantee combustive mirth from others. 

David quits aggressive, and starts desperate. He appeals for mercy. 

“I hate reading.” 

“It gives me a bad head”. 

He doesn’t need specs either. His last report intones, ‘David has completely failed to access our di-

verse curriculum, despite……’ 

No mystery there then. 

The rest are still buried in their books, pretending to read, and with typical teenage cunning, failing to 

turn their pages. So for the common good, and all that, I conclude the conversation. 

“We’ve got novels, footy programmes, magazines, and graphic novels; choose one and get on with it. 

If it’s not for you, fill in your review and find something else. This is the reading session David, that’s 

what we do.” 

David glances at the haphazard, tumbling library. (Spines are the least interesting aspect of a book, I 

guess). 

“Here”, I say, try this. “Everybody enjoys this one”. I pass him a slim novel. “If you can’t have a go at 

it, fair enough, just sit”. 

“Can I draw?” 

“No”. 

It’s a salacious effort, with a love triangle, drug fuelled crime, treachery, bloody retribution and lasses 

of the interesting sort. Popular enough to be stolen, and subsequently ransomed.* 

David has a look at it, upside down. He opens it. He closes it. He puts it down. He looks around. He 

picks it up. He makes a tent with it. He crouches and peers along the spine. He fans himself with the 

pages. He puts it on his head. 

“Take care of your book, David. They’re expensive”. 



He puts it down, and pings it away, about three inches, just inside the confrontational zone. He looks 

around. He looks up, he looks down. He prepares to whistle. I shake my head, smiling. The pantomime 

continues. Then the cavalry comes. 

Liam, a lifer, who is small, round, adjacent, and irresistibly fierce, sighs and says, 

“You should read that Meadey, it’s mint. This one’s shite”. 

The sort of offer that you cannot refuse, apparently. 

David picks the novel up. He turns it the right way up. He pulls back the cover. Page one……. 

THREE DAYS LATER 

“Come on David, you’ve got coursework to do. Let’s go….” 

“Can I just finish this chapter?” 

“I’ll have my head in my hands if I don’t put some coursework on your file…” 

 “Come on sir, just three pages”. 

I can’t let him beg. I deliver a carefully considered response. 

“Yes David, finish your book”. 

 

* ‘Partners in Crime’ by (Can’t Remember). Published by Barrington Stoke. 
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Starter Activities 

During the first 5-10 minutes of any lesson it’s es sential 

that you establish control. One way of doing that i s by having 

a routine , as suggested in last month’s newsletter . And part 

of your routine could be to have your pupils get st arted on a 

settling activity of some sort. During these first few minutes 

you set the tone for the rest of the lesson so it’s  important 

to get it right. The following 20 ideas can be adap ted to fit 

the needs of any lesson or any group of pupils with  a little 

creativity... 

1. Use a highlighter to find the following key poin ts from 

yesterday’s lesson. 

2. Make a list of ten reasons why today’s lesson is  important. 

3. Create a mnemonic for yesterday’s key points 

4. Create a limerick to remember yesterdays key poi nts 



5. Solve the following puzzle 
 
6. Draw a cartoon 
 
7. Write three quiz questions about yesterday’s lesson and test your 
partner 
 
8. Label this diagram 
 
9. Cut and paste activity 
 
10.Fill in the ‘T-Shirt Template’ and create two slogans—front and back
– about... 
 
11. Do a survey collecting the opinions of the other in the class 
 
12. Draw a quick poster about... Using only symbols, no words 
 
13. Draw a spider diagram 
 
14. Write and be prepared to perform a quick sketch about... 
 
15. Produce a chart, bar graph etc. 
 
 
Non-Confrontational Strategies for Getting Pupils Back on Task 
 
Always remember that your intervention must be less disruptive than the 
behaviour problem you’re trying to solve. There’s no point in yelling 
across the room at one boy who is acting up when the rest of the class 
are focused and engaged—instead of 1 person off task, you now have 35. 
 
With that in mind, here is a stepped approach to getting them back on 
task...  
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*****Email and Tele-Coaching***** 
 
I need your opinion on this… I used to think I coul d reply to 
all the email questions I get and help people on a 1:1 basis 
with their classroom management problems. Well I’m afraid I’ve 
finally come to the point where I can no longer off er this 
service—it simply takes up too much time and I’m ha ving to let 
people down by not even replying in some cases, or providing 
sub-standard replies in others. 
 
So… I’m considering launching an email or tele-coac hing ser-
vice. It will be charged by the hour and I want to try and 
gauge what sort of response I’ll get to this before  I launch 
it. Could you please therefore answer this simple q uestion.. 
 
Would you pay for a one-hour 1:1 coaching session b y email or 
telephone? (The hour could be split up and used as and when 
you require with unused time being saved until your  next ses-
sion.) 
 
The next question is… How much would you pay for th e hour? 
US$20 (£10), US$40 (£20), US$60 (£30), US$80 (£40),  US$100 
(£50) Please send your replies to rob@behaviourneed s.com  
 
And that, my friends, is it for another issue. I ho pe you’ve 
enjoyed this one, I have. 
 
Until next time, 
Rob 


